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ABSTRACT ‘
St. Louis schools are served by five major prograams
funded by Title I of the Elementary Secondary Education Act of 1965.
The Reading Improvement Teams help those children whose reading
deficit is the greatest. Each team is composed of a principal, a
reading assistant, a remedial reading teacher, a reading aide, and 10
classroom teachers. The Rooms of 15 program serves elementary
sChoolchildren who have difficulty in mastering basic skills. The
program included 79 classrooms, each of which contained no mope than
15 students, located at 34 sites. Lincoln High School was established
tfor students who have serious difficulties coping in a regular high
school. Each student is assisted in working out his academic and
behavioral problems to the point where he can adjust to a regular
high school, or alternatively, to vocational training or employnent.
The Work-study high school was established for high school students
in the Title I high school attendance areas who find a traditignal
academic curriculum unsuited to their needs and interests. The
educational needs of children in parochial and private schools are
addressed through the Title I nonpublic school program. During
1972-73, four Lutheran and 18 Catholic schools took part in the
program. {(Author/JM)
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FOREWORD

-

St. Louis schools are served by five major programs
funded by ESEA Title 1. The 1972-73 evaluations of
these programs are sunamarized in the following
reports. Each report also briefly describes the program
and its objectives, and is followed by a statistical
summary of the data reported in the text. Additional
information on these programs is available through
the contact pe- sle listed on thie section cover sheets
or through the Division of Planning and Program
Development.
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READING IMPROVEMENT TEAMS
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PROGRAM  DESCRIPTION

For an elementary school student, per-
formance in school depends largely on reading
ability. Generally, insofar as a child has mas-
tered reading skills, he will excel in other
learning tasks. Conversely, the more slowly a
child learns to read, the more seriously he
may be impaired in other academic areas. In
Saint Louis, teams of reading specialists work
with classroom teachers in giving remedial
help to elementary students who are having
trouble learning to read. These Reading Im-
provement Teams {RIT) are in Title | ele-
mentary schools to help those children whose
reading deficit is the greatest. The 197273
school year muarked the second year of RIT
operation; 9> teams {ocated in 71 schools and
branches served approximately 12,288 stu-
dents in grades 1-8 this year.

To receive the services of an RIT, a child
must be eligible and identified under State
ESEA Title I guidelines for educational depri-
vation. To be cligible and identified, he must
live in a Title | attendance area, have an 1Q of
at least 79, and be achieving below grade level
according to the following scale: two months
below the norm if he is in first grade, four
months if in second grade, six months if in
third grade, and so on. Reading achievement
levels are determined by reading compre-
hension scores on  the Gates M cGinitie
Reading Test for the primary grades and the
fowa Test of Basic Skilis (iTBS) for the
middle and upper grades. Any child meeting
these criteria may participate in the KRIT
program.

Each Reading Improvement Team s
comprised of a principal, a reading assistant, a
remedial reading teacher, a reading aide, and
ten classroom teachers. Volunteer waorkers
and Carcer Opportunity Program (COP) aides
also serve on some teams. The schoo! pringi-
pal serves as the team leader in assuring the
efficient operation of the RiT in the school;
he also determines the placement end scupe
of the services offered. The other members of
the team provide the actual reading instruc-
tion. In addition to the reading team mem-

BEST COPY AVAILABLE

bers, there are seven RIT guidance counselors
and ecach schoot regularly receives the service
of a social worker and nurse. Each team
member has specific responsibilities that he
assumes for the team. Together, team mem-
bers identify student needs, assess student
progress, and determine appropriate teaching
techniques for individual students.

An RIT student receives assistance from
members of the team. Since RIT is a suppte-
mentary program, the child still receives his
basic reading instruction from his classroom
teacher, who may have a COP aide to help
tutor the students individually. The child
receives remedial instruction from the reading
ossistant, who works with approximately 120
RIT students in groups of about ten. Reading
afdes help the reading assistant both by tutor-
ing students and by assuming some non-
teaching duties such as record-keeping and
testing. The ten classroom teachers and the
reading aide receive special help in broadening
and improving their skills in teaching reading
through on-site inservice sessions arrangud by
the reading assistant.

An additional 50 to 100 students, identi-
fied as those with the most serious reading
problems, rececive individual help from the
remedial reading teacher, either singly or in a
group of three to six students.

An RIT student with an academic, be-
havioral, health, or personal problem which
seems to deter reading progress may be refer-
red to an RIT guidance counselor by another
team member or may seek assistance on his
own. Counsefors work with these students
individually or in groups and also call upon
resources ranging from the school social work-
er to community agencies.

The actual operation of the program
varies with each RIT. Each team works out its
own time-scheduling and use of school facili-
ties and chooses the instructional materiils
that it will use. However, some general prac-
tices are common in RIT operations, Many
teams select the same or similar instructional
materials, including reading labs and Kkits,



workbooks, a variety of commercially avail-
able games, cassettes and listening centers.
In 1972-73 some teams tried out reading sup-
port systems for the first time, including the
+4: Program, Systems 80, and the Hoffman
Rcadlns, Program. Rcadmg assistants usually

three major components: an instructional
program for Title | public and nonpublic
schoolchildren, two Title | reading clinics, and
a series of workshops for Title | staff develop-
ment. The instructional classes were held in
40 schools and S institutions for neglected

work with students in the classroom and in and delinquent children; a total of 4,734
theischool’s reading center, if one is available. public and 421 nonpublic Title 1 students
The remedial reading teacihers - e esenpnenoy R : g e w«g
generally meet with their stu- Y ﬂ
dents in the reading center or
wherever they can find a place o
ta work. Time schedules are S
often established to provide at R AR
feast 2¥2 hours of weekly in-
struction per student for at
teast 30 weeks. According to
the previous evaluation, this I
amount of time appears to !
produce the best reading SRR
achievement gain. — e . .
To ensure-depth as well ‘ " e
as breadth of remedial instruc-
tion, a variety of inservice acti- oy
vities are offered to RIT staff ! 1
members. These activities also "'
support the team aspect of the
program by ercouraging plan-
ning during after-school hours. , -
Besides the onssite training , AP Coe
provided by the reading assist- ' BREN
ant, inservice mecetings  are ;ST R
conducted during the year by ! ’ < ' ‘
Title | curriculum specialists. / AR
Saint Louis also has a Title | /
inservice center where work- /
shops are held for RIT groups /
ranging in size from Tide | N
city-wide staff to individual '
team members. Through the AN MRS B
inservice activitivs, RIT staff : NPT ({
receive opportunities to ex- S gy
plore new reading materials, Wy e AAn )
learn how to create their uwn P ‘ / _
materials, and learn new in- FEEN P
structional technigues. / ' .
Schocl-vear activitics are
supplemented by an extensive : e e et e ara .
Title | summer  program.

During 1973 this program had AT T ¥ AR ANy PR 3
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struction in language arls, reading, and math.
Occasional freld trips to focal points of in-

cterest were also conducted,

Two Tatle 1 reading clinics, intended to
instruct teachers in remedial reading diagnosis
and teaching techniques, were also in opera-
tion during the summer of 1973, Thirteen
Title | teachers participated in the clinics, for
which they received six hours of college credit
toward certitication as reading specialists. As
part of their training program, they provided
remedial reading instruction to 31 elementary
students. In addition, two media centers pro-
vided opportunities to devetop skills in audio-
visual and other instructional media.

Summer workshops for  professional
development were conducted both within
districts and across districts. During the sum-
mer, district training sessions were generally
conducted by Title | curriculum specialists;
these scssions were held in the morning in
conjunction with the instructional program. A
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ciosssustlich workshiops  were
offered to Title 1 personnel; these were con-
ducted in the afternoons and had 2z total
enrolfment of 669 staff members during the
summer. The training sessions tocused on
teaching techniques that would be appro-
priate for use with students during the morn-
ing instructionai sessions. Teachers thereby
were able to try out and modity innovative
practices in the classroom and get immediate
student feedback on their effectiveness.
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“Teams of reading spe-
cialists work with class-

room teachers to help
students learn to read.”
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PROCRAM  EVALUATION

During January and February of 1973,
the St. Louis school system experienced its
first teacher strike. The strike caused a dis-
ruption in the continuity of instruction, can-
cellation of inservice training activities, and

the postponement of testing until early June. -

The 1972-73 school year was the second
year of RIT operation. While each team set its
own specific abjectives, there were two broad
program objectives: {1} to improve the read-
ing skills of the identified students in Title |
attendance arcas with the greatest reading
deficit and (2) to improve the remedial teach-
ing techniques of classroom teachers whose
students are in the RIT program.

In implementing the first objective, most
teams set ten months gain in reading achieve-
ment as the expected gain in ten months time.
Gains were measured by Spring-to-Spring
reading comprehension scores on the Gates
MacGinitie Test in grades 2-3 and the ITBS in
grades 4-8. Since the Gates Test is not admi-
nistered until the end of the first semester, no
ten month gains could be computed for the
982 first graders in the RIT program. The
total average reading gain for the 2,942 sec-
ond and third grade RIT students was 8.9
months gain for the ten month school year.
This gain falls short of the expected ten
months gain. The third graders gained an
average 9.9 months, only 0.1 month below
expectation; however, the second grades aver-
age gain was 8.0 months, two months short of
the expected ten months gain. For the 5,845
RIT students in grades 4-8, the total average
gain was 9.8 months; this gain 1lso is slightly
below the expected ten month gain. See Table
1 at the end of this scction for average gains
by grade level. However, a control group,
comprised of 71,078 cligible Titt2 | students
in grades 4-8 who were not in the RIT
program, showed an average gain of 7.2
months, which is 2.6 months beluw the gain
for comparable RIT students. Figure 1 shows
these comparisons araphically. Thus, while
the 4-8 wade RIT wroup did not readh the
program goal in reading achievement gains, it
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progressed at a considerably faster rate than
the control group.

The second program objective was to
improve remedial reading teaching techniques
among RIT classroom teachers. The achieve-
ment of this goal was examined through a
questionnaire distributed to principals, read-
ing assistants, and classroom teachers, Each
group was asked if the classroom teachers’
remedial reading techniques had improved as
a result of training from the reading assistant.
On a 1-5 scale, with 5 indicating strong
agreement, the average rating by principals
was 1.1, by reading assistants 3.3, and by
classroom teachers 3.7. Thus, principals seem
to have the strongest conviction about im-
proved techniques, while reading assistants are
feast positive about improvements. The teach-
ers themselves perceived their improvement at
a midpoint between the ratings of the other
two groups. However, afl ratings are toward
the positive end of the scale; furthermore,
these ratings are higher than those of Tist
year, all of which clustered around the 3.0
mark.
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The Reading Improvement Team evalu-
ator concluded that this year’s program con-
tinued to heip Title 1 clementary students
close the gap between their current rate of
reading achievement and the expected rate
according to national norms. Although read-
ing gains this year fell short of the expected
ten month gain, RIT students continued to
progress at a faster rate than comparable
non-RIT groups. The evaluator also stated
that classroom teacher expertise in remedial
reading teaching seems to improve through
RIT inservice training sessions; more time
might be devoted to making these sessions
more available and suitable to classroom
teachers.

Recommendations for 1973-74 include
reducing the number of students served by
the reading assistant from 120 to a range of
80 to 100 students, expanding the program
by increasing the number of teams, facili-
tating more communication among team
members, and encouraging principals to exert
more leadership in the RIT program.

A separate evaluation was made for the
1973 summer program. Data on the summer
activities was obtained chicfly through ques-
tionnaires and observations by the evaluator.
The results of the questionnaires indicated a
high level of enthusiasm among all partici-
pants in the program. The evaluator reported
that this enthusiasm was observable in the
workshop sessions. The content of the inser-
vice sessions appeared highly relevant to the
needs of the participants and many innovative
and creative projects were developed in the
course of the summer. Furthermore, the
evaluator observed that the majority of the
teachers who took part in the workshops was
using the ideas and methods learned there in
teaching reading skills to their students.

The Title 1 reading clinics were evaluated
through teacher improvement as measured on
a test of the skills taught during the course of
the summer. All thirteen teachers showed
professional crowth in some arcas, particular-
by nadministering tests and knowicdee of the
purposes of aral readimg,

The evatuator suzested the continuation

of the summer program and possibly its ex-
tension from four to six wecks to allow
additional time for planning and evaluating.
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Number of students served:

12,288 regular year
4,765 summer

Staff:

135 reading specialists

98 reading aides
137 COP ardes
7 counselors

822 cla-sroom teachers

Locations:

Arliricton
Banncher
B&[C‘s

Biair

Blewetr

Bryan Hio
Carr

CJ” Logr
Carver
Chouteau
Clark

Clark B o Na 1
Ciint

Chinitoon 832 inh
Colo

(ST

s

Cook,
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Cote Brilliante
Curtis

Divoll

Dozier
Dunbar
Dunbar Branch
Eliot

Emerson
Enright Middle
Euclid
Farragut

Field

Ficld 8ranch
Ford

Ford 8rinch
Franklin
Gundtach
Hamitton

Hamilton Branch No. |
tHarrison
Hempstead
Heanry

Hodygen
Howard
Howard Branch
Irving

Irving Branch
Jackson
jefferson
Laclede
Lafaycette
Lanzston
V'Quvertnrg
Madison
Marshalt
Marquette

pry
~

Mitchel}

Mitchell Branch
Peabody

Pruitt

Riddick

Rock Spring
Simmons

Simmons Branch
Stevens

Stowe

Turner Middle
Washington

Webster

Wheatley

Witliams

Witliams Branch No. 1
Williams Branch No. 2
Wyman
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Table 1

10 Month Gains on Reading Comprehension Scores of RIT Students
Students present tor both pre- and post-tests
Spring 1972 - Spring 1973

. Grade Equivalent Grade Equivalent
Grzde No Pre-Test Post-Test

1 982 ——— 1.90
2 1528 1.55 2.35
3 1414 1.99 2.98
4 1233 2.77 3.73
5 1411 3.50 4.44
6 1210 4.36 5.25
7 905 5.05 6.10
8 1036 5.51 6.62

Gain

8.0
9.9
9.6

8.9
10.5
(R

Figure 1

Months Gain in 10 Months on Reading Comprehension Scores
RIT Students Compared With RIT Controt Group
Spring 1972—Spring 1973
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OOMS OF FIFTEEN

Contact:

Edna T. Ricks, Supervisor
1S17S. Theresa, 63104
865-4550, ext. 53




PROCRAM DESCRIPTION

L

The Rooms of Fifteen (R/135) program
serves Title b elementary schoolchildren who
have difficulty in mastering the basic skilfs of
reading, language, and arithmetic. Too often
these children are lost in the regular class-
room, performing these tasks poorly or at a
much sfower rate than the so-called average
child. In a regular classroom, a teacher usually
has neither the time nor the resources to
provide the individual remedial assistance
they nced. The Rooms of Fifteen program is
designed to create a setting which allows a
child to progress at his own rate of Izarning
and to be guided individually to his potentiat
level of academic performance.

The program is comprised of classrooms
throughout the Title | districts, each of which
contains no more than fifteen students. In
1971-72, there were 99 Rooms of Fifteen in
the St. Louis schools. During 197273, due to
a city-wide low enrollment, this number was
decreased to 79 rooms. These rooms were
tocated at 34 sites throughout four Title 1
school districts. The program served a total of
1,044 students enrolled in primary and mid-
dle grades.

Participants in the Rooms of Fifteen
program are sclected by criteria established by
the State ESEA Title 1 Office. In order to
participate in a Title 1 program, children must
be eligible and identified. To be eligible, a
child must live in a Title | attendance area. To
be identified, he must be achicving below
grade level in accordance with the following
scale: four months below grade level if he is in
second grade, six months below if in third
grade, cight months if in fourth grade, and so
on. He must also be free from any serious
emotional problems. No c¢hild classified as
EMR [educable mentally retarded) is eligible
for the program; a minimum 1Q of 79 is
required for enrollment. In some instances, a
child with an 1Q between 71 and 78 s
admitted 1o the program, based on the recom-
mendation of his teacher and principal and
with the approval of the Title | supervisor.

Once enrolled in the R{15 program, a

child is assigned to a group, not according to
grade, but according to his general level of
achievement. Students performing at roughly
the second or third grade level are put into
primary units and those performing at rough-
Iy the fourth grade or above are included in
intermediate units. Each child then begins a
learning program especially suited to his ¢du-
cational needs. tt begins at the point where
his troubfes began and moves according to his
rate of progress. His teacher gives him indi-
vidual attention in selecting those tasks which
he is ready for and helps him understand his
errors. Special materials are provided which

-enable him to lest himself and plot his own

progress. And his classmates take an interest
in what he is doing, in a spirit of cooperation
rather than competition. Thus, the R/15 class-
room provides the interaction and flexibility
that encourages the child to “catch up” aca-
demically. Each Room of Fifteen has its own
atmosphere, its own set of selected materials.
Although these materials may be similar in
type, thev arc specifically adapted to each
child's individual program.

In 1972-73, there was also some use
of special auxiliary materials. Two new read-
ing support systems, the +4 Reading Booster
Program and the Fountain Valley Teacher
Support System, were implemented in some
Rooms of Fifteen. One school also established
a Toy/Game Center to enable R/15 children
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to burtow toys and gamues tu ke nome and
share with their families. In addition to these
experimental programs, the Reading is
FUNdamental (RIF) program was continued
for the second year; through the RIF program
children receive free paperback books to
increase their reading interest and to form a
foundation for their own home libraries.

Teacher training is an integral part of the
Rooms of Fifteen program. This year all 79
R/15 teachers received inservice training in
remediaf reading techniques. Inservice sessions
were conducted by Title | curriculum special-
ists, principals, evaluation staff, and the Title
1 supervisor. Saint Louis hosts an Inservice
Center for Title | staff; here seven workshops
were provided for R/15 participants. Each
workshop was repeated at least once to give
all R/15 staff members a chance to attend.
. Warkshop topics included how to motivate
refuctant students, informal diagnosis and
prescription of learning probiems, and how to
deal with disruptive behavior in the ciass-
room. R/15 teachers also attended Title !
inservice sessions during the summer.

The 1972-73 R/1S program also provided
the part-time services of a psychologist, who
worked with those students whose learning

PROCGRAM EVALUATION

The basic goal of the Rooms of Fifteen
program is to help low-achieving students
become successful learners. Their academic
progress is measured by achievement gains, as
reflected on standardized test scores. This
year, the main R/I5 program goal was for
R/1S students to achieve an average reading
comprehension gain of ten months in ten
months time, in accordance with the national
norm. Gains were measured by Spring-to-
Spring test scores on the Gates-MacGinitie
Reading Test for grades one through three
and the lowa Test of Basic Skills {1TBS) for
grade four und above. State guidelines require
achievement gains reported oy grade. The
ITBS was also administered to second and

problems scemed to be psyenciogically re-
fated. This service had been provided the
previous year and had been extensively used.
This year, however, the psychologist devoted
most of her time to working directly with
teachers. In this way, she could provide help
for groups of children with similar problems
and help the teacher deal with problems in
the classroom. Individual attention was given
to those students who needed help beyond
the classroom setting. These students were
referred to the psychologist for individual
testing and treatment throughout the year.

The psychologist also helped teachers
determine activities to help build self-confi-
dence in the R/15 child. R/15 staff members
had previously noted that their students secem-
ed to lack seif-esteem; they appear to regard
themsclves less positively than they regard
their peers. To examine this observation, the
psychologist helped administer a Sclf-Concept
Inventory to sce if there was any difference
between R/15 and regular classroom children
regarding self-concept and to measure any
significant change in self-concept during the
school year. This test was administered to a
pilot group of 39 R/15 students and 86
stud:nts in regular classrooms.

third grade R/1S students on an experimental
basis. However, only seven month gains were
available from the 1TBS scores and they are
not reported here.

Among the primary students present for
both testing sessions, the average achievement
giin was 9.3 months, slightly below the ex-
pected ten months gain, The intermediate
grades fared somewhat better, scoring an
average gain of 9.9 months, only 0.1 month
below the norm. (Sce Table | at the end of
this section for test results by grade level )
The fourth and sixth graders showed gains
well above those of the control eroup and the
city-wide gains for comparable groups. Figure
I presents the comparisons between test
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gains of Rf15 students and the average gains
for the city and Title { attendance areas. One
factor that may have confounded achieve-
ment gains this year was a month-long teach-
ers’ strike in January and February, during

_which classes were not in session. -

The previous year's evaluation had

recommended that a similar study of achieve-
ment gains be conducted for former R/ES
students who tad returncd to the regular
classroom. To see if students maintain the
tate of achievement they show in the R/1S
setting, the evaluator compiled and tabulated
ITBS gains for 876 former R/135 students in
grades 4-8. The overall composite gain for this
group was 7.0 months, which shows a decline
in their rate of achievement; this decline was
also evident in subtest scores. The only stu-
dents who muaintained a ten months gain
beyond their R/15 participation were t.c
former R/1S5 students currently in the 8th
grade, whose composite average showed a gain
of 11.8 months in ten months time. The
evaluator reccommended that this fongitudinal
study be continued to determine whether this
trend is sustained over a longer period.
-~ In addition to the achievement objective,
the Rooms of Fifteen program set two other
city-wide objectives for 1972-73: (1) R/I1S
students will maintain a 949 average attend-
ance record; {2) each R/15 teacher will hotd
two parent conferences for each of his stu-
dents. Both of these goals were met. The
overall attendance rate was 94.1% for Rf1S
students and cach teacher held two or more
parent conferences for each of his R/15 chil-
dren,

The 1972-73 evaluation also considered
the new experimental programs introduced
into the Rooms of Fifteen program. At the
beginning of the year, the +4 Reading Booster
Program provided intensive reading instruc-
tion for participating f{ourth grade R/15
students. Achievement results from 1971-72
had indicated that students at the fourth
grade leve) seem to lag bebind oiber students
in athicvement guns, The b Program was
implemented o bring minus-lourth grade
readers to a plus-four level through a muit-
media approach toward developing word per-
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ception, sound-symbol  relationships, and
comprehension skills.

The second supplementary reading pro-
gram was the Fountain Valley Teacher Sup-
port System, an instructional system which
measures  student  reading achievement in
terms of abitity rather than in terms of na-
tional achievement norms. The system is un-
graded and conceatrates on phonetic analy <y,
structural andlysis, vocaoulary development,
comprehension, and study skills. tn 1972-73.
the program was introduced in cight R/15
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classrooms and all cight teachers reported that
the system was valuable as a teaching aid.
They were particularly pleased that the fes-

<oosons were individualized and could be selt-

administered and selfscored; thus, the stu-
dent received immediate feedbach on  his
performance of each task.

The third experimental program was the
Toy/Game Center at one of the R/15 schools.
For many children from cconomically solvent
families, classroom activities are indirectly
reinforced at home through toys and games
that review basic concepts and strengthen
perceptual, visual, and motor skills. These
toys and games are not always available to
chitdren in economically deprived Title |
areas. To give these children more access to
recreational matcerials, a Toy/Game Center
was established in one R/15 building. The
specific intent of the program was to lend
toys and games to R/15 chitdren, whe could
take them home and share them with their
families. Toys were donated by volunteer
workers during the year; 94 students partici-
pated in the program, which served ecight
R/15 classes. Oral comments and opinionnaire
results indicated that teachers and volun-
teers felt that the Center provided a valuable
means of interaction between home and
school. :

For the second year, the Reading is
F'UNdamental (RIF) program was conducted
through the R/15 classrooms. The RIF pro-
gram is an auxitiary service designed to stimu-
late the student’s desire to read by providing
him with five free paperback books of his
own selection. The program was inittated in
eight R/15 buildings during the 1971-72
schoo! year and expanded to 23 schools
during 1972-73. The books were distributed
by RIF volunteers who worked in coordi-
nation with the Library Scrvices staff. These
volunteers also served as storytelters and
discussion leaders. A total of five distri-
butions were made in each location. This
year a total of 3,225 books were distributed
amang approximately 566 students. The
evaivator reported that the REE program ws
met with enthwsiasm by teachers and stu-
dents, according to ordl comments and
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opinionnaire results. Teachers reported that
student reading was catalyzed as a result of
the program and that both students and
volunteers enjoyed the storytelling sessions,
Student reaction was also favorable; 8395 of
all responses on the opinionngire were posi-
tive.

Seven inscrvice workshops were held for
R/15 staff members; cumulative enroltment in
the workshops was 370. Each workshop was
cvaluated by the participants’ responses to a
questionnaire. Of those who wrote comments
on the questionnaire, 97% responded favor-
ably to the training they had received. Re-
sponses also indicated that the R/135 staff
would like more input into the selection and
planning of inservice programs; the program
evaluator included this suggestion as one of
the rccommendations for next year’s pro-
gram. No separate evaluation of R/15 parti-
cipation in the summer inservice program was
requested, but the general response to the
summer activities was that they profitabiy
improved Title | teacher expertise.

Finally, the program evaluation tooked
at the psychological services offered through
the Rooms of Fifteen program. During
1972-73 the psychologist worked with 20
teachers and 39 individual students in modi-
fying inappropriate student behavior in the
classroom. Conferences were held with 50%
of the parents of students receiving psycho-
logical help; the social worker was also con-
sulted as needed.

The results of the Self-Concept Inven-
tory, which was used on an experimental
basis, were reported by the psychologist.
After the first testing at the beginning of the
school year, the mean score of he R/1S
group was compared with the mean score of
the control group. The analysis indicated that
the Rooms of Fifteen students scored sig-
nificantty lower than their peers. According
to the second testing at the end of the school
year, neither group showed a significant
change in self-concept. These results are
shown in Tables 2 and 3 at the end of this
section. The evaluator sugsested  that this
stucdly  be replicated next year to test the
rehability of the instrument used.



In summuary, the Reoms of
Fiftcen program evaluation por-

trays the program as operating

efficiently and suggests the e
tension  of the program next
year. Specific recommendations
include limiting program eligi-
bility to students with an 1Q of
80 or above and using the new
primary level forms of the YTBS
to provide uniform measures of
achievement gains. Furthermore,
efforts should be made to involve
parents in as  many program
activities as possible. In general,
however, the program should
continue much as it is, remaining
open to innovations and change
as the need occurs.

Number of students served:

1,044

Staff:

79 tcachers
5 supecvising teachers
1 psychologist {part-time)
6 clerks
S custodians
1 teacher-aide (second semester)
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“The Rooms ot Fifteen pro-
gram creates a sctting which
allows a child to progress at
his own rate of learning
and to be guided indi-
vidually to his poteritial level
of academic performance.”
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Locations — 79 classes in the foltowing schools:

Arlington Cole Hamitton Branch No. 2 Laclede
Banncker Cook Branch Hamilton Branch No. 3 Lafayette
Blait Curtis Harrison L'Ouverture
Blewett Divoll Branch Hempstead Brarich No. 1 Madison
Carr Lane Dunbar Henry Marquette
Carver Euclid Branch No. | brving Rock Spring
Clark Brandh No. 2 *Fireld jackson Stowe
Clintun Franklin Jefferson Webster
Clinton Branch Wyman

* Closed March 30, 1973, due to illness of R/ 1S teachers.
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Average Achievement Gains in Ten Months
For Rooms of Fifteen Students
Students present for both pre- and post-tests

197273
Grade Number Grade Equivalent Grade Equivalent No. of Months Average
Pre-Test Past-Test Gain in 10 Months
Gates-MacGinitie Reading Test Scores for Grades 1-3
1 37 1.4 20 6.0
2 135 1.6 2.5 9.0
3 235 2.0 3.0 10.0
I'tBS Composite Scores for Grades 4-6
4 211 3.11 4.18 10.6
S 66 4.05 4.81 7.6
6 191 4N 5.69 9.8
Table 2
Self-Concept inventory
Mean Scores by Sub-Cateyory, Pre-test 1972
Sub-Category Ri13 Mean Score Controf Mean Score t value*
N=39 N=86
Pecr 11.891 13.74 3.542
School 12.00 14.54 3.89
General 12.74 14.01 2.79
Table 3
Self-Concept Inventory
Mean Differences Between Pre- And Post-Test Scores by Sub-Category
Students present for both pic +d post-tests
Sub-Category R/135 Mean Difterence | Control Mean Ditference 1 value*
N=39 N=86
Peer 35 -2 1.003
Schoot - 41 -1.23 1.17
General -.23 - .04 -.32

*These values are used to determine statistically siznificant differences between the two sample groups.

Scores were tabulited by counling une point for cach answer indicating 4 positive self-concept. Each

category contained 24 items; thus, the highest possibie score was 60

“The t values for afl three ¢ategorios are signiticant 4t the .01 Jevel, e, there is a4 155 of less probability that

the difference i due to civince,
The t viites Tor these Categures 320 not ~tats o dly sienitcant,
X > ) 5
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Figure §

Comparison of Gain on Composite Scores
lowa Tests of Basic Skills
Rooms of 15 Middie Units
With City-Wide, Titde  Contrut Group and Title | Attendance Areas
Students present for both pro- and post-tests
Spring 1972--Spring 1973

1‘2_]_
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o 3 g »
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PROGRAM DESCRIPTION

Lincoln High School was established for
students who have serious difficultics coping
in a regular high school. Because it is funded
by Title 1, participation is limited to students
who live in Title | high school attendance
areas. At Lincoin, each student is assisted in
working out his academic and behavioral
problems to the point where he can adjust to
a regular high school, or alternatively, to
vocational training cr emptoyment.

Students who come to Lincoln are usual-
ly referred by their high school principals in
conference with parents and school staff.
Typically, these students have exceptional
learning difficulties due to nonattendance,
pocr motivation, or disruptive behavior pat-
terns. Their school records generally show
little academic success and chronic problems
in relationships with teachers and other stu-
dents.

The capacity enrollment of the school is
288 students, but enrollment figures vaciilate
during the yecar due to withdrawals, transfers,
drop-outs, new referrals, and other factors of
transiency. During 1972-73, a total of 395
students received instruction at Lincoln for
varying lengths of time. Enrollment did not
exceed 225 students at any given time. Al-
though the program serves students in grades
9 through 12, approximately 90% of those
enrolled are at the 9th or 10th grade academic
_level. However, Lincoln students have serious
problems with school and many of them are
not educationally prepared to do high school
work. Many nced remedial instruction, es-
pecially in the basic skilis.

Class size at Lincoln is Jimited to 10-12
students so that personal attention can be
given to individual students. Also, cach teach-
er is certified in special education as well as in
his academic area. Course offerings include
language arts, math, social studies, typing,
industrial arts, home economics, art, and a
work-study program. This year, a preparatory
program for the General Education Develop-
ment (GED) examination was also impfe-
mented. The course is designed for students
who are at least 18 years old, but have
acquired 12 or fewer high school credits. Itis
unlikely that these students will accumulate
enough credits for graduation, but through
the GED program they may be able to score
at twelfth grade equivalency on the GED
examination.

Because student problems at Lincoln are
not strictly academic, a large amount of time
is devoted to counseling of students. There
are four counselors and two social workers
assigned to Lincoln who keep attuned to
individual problems that impinge on school
adjustment. Students spend two and a half
class periods per week in group counseling
sessions and alsn receive personal attention
in individual conferences with the school
staff.

As Title | personnel, Lincoln staff mem-
bers have the opportunity to participate in
summer programs funded by Title 1. This
year's summer project was curriculum re-
vision. Twenty-one Lincoln staff members
spent nineteen days reviewing and reworking
the Lincoln curriculum,

“At Lincoln, cach student is assisted in working out
his academic and behavioral problems to the point
where he can adjust to a regular high school, or
alternatively, to vocational training or employment.”
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PROGRAM  ENALUATION

Current and previous evaluations of the
Lincoln program have shown that students
who remain at Lincoln for one or more
semesters generatly show dramatic improve-
ment in attendance and academic achieve-
ment. Similarly, citizenship grades are signi-
ficantly better than those earned in the
regular high school. This year, for example,
82 students who had 23.2 mean absences
during their last semester at a regular high
school showed a significant drop in absen-
tecism to 14.2 mean absences during their
first semester at Lincoln. However, when
Lincoln students return to their regular high
schools, many revert to their former patterns
of nonattendance. Records for 46 students
who returned to the regular high schools in
September, 1972, showed that the number of
absences significantly increased from an aver-
age of 8.2 absences at Lincoln to 17.5 ab-
sences at the regular high schools. The trend
of improved attendance at Lincoln and loss of
this improvement upon return to regular
schools has been consistently observed in
comparable studies of Lincoln student. during
the p~s5t two years.

The transient nature of tne Lincoln
population is evident not only in attendance
records, but also in the fluctuating enrollinent
during the year. Of the 395 students who
were at some time enrolled at Lincoln during
1972-73, 43.5% were stilf enrolled at the end
of the year, 13.6% had returned to regular
high schools, 20.3% had withdrawn from the
program, and 22.5% had dropped out. This
data is presented diagrammatically in Figure 1
at the end of this section. The category of
withdrawals generally includes transfers to
other educational programs or depariures for
reasons partly or totally beyond the student’s
control, for example, for health problems. in
the drop-out category are students who icave
school by choice. Of the 39 students who
dropped out of the program during 1972-73,
50 did so because of nonattendance or Lack of
interest. There was an increase i the number
of drop-outy this yuear in comparison with the

Q
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last two years of the program. A comparison
of the number of drup-outs by category for
these three years is given in Table 1.

The focus of the 1972-73 evaluation of
the Lincoln program was a review of the
curriculum, including course offerings, staff,
and the possible inclusion of a co-curricular or
extra-curricular program. On the periphery of
curricutum, the success of the supplementary
GED and work-study programs was consid-
ered. Finally, the evaluator looked at student
attendance, the physical plant of the school,
and the adjustment of students who were
returned to regular high schools. The methods
of evaluation included classroom observa-
tions, teacher and student interviews, and
analyses of student records.

Courses at Linculn appear traditional in
nature, but the small class size allows more
individual instruction than that in a regular
classroom. Group activities are integral to
some classes, such as language arts, but in
other areas, such as mathematics, typing,
industrial arts, and art, instruction is highly
individuatized. This year mini-courses in
language arts were initiated to allow students
to choose their own special interest topics for
individual  study. More such courses are
recommended for 1973-74.

The evaluator found that classes at
Lincoln were generally active and quict with
most students orderly and attentive. Those
few students who were inattentive usually did
not disturb the other students. Statf members
reported that listless students often had per-
sonal problems attributable either to insuf-
ficient rest at home or the use of various
drugs.

One suggestion in the evaluation was the
expansion of curriculum offerings. No in-
crease in staff would be required if class size
were increased to 1+4 or 15 students. In fact,
the irregular enroflment rate, the relatively
high absentezism, and the frequent pulling
out of strdents tor conterences usuadly reduce
the actual number of students in attendance
for a given class. Thus, class size could be
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reasonably increased with little loss in indi-
vidual instruction. ’

Expanded course offerings would pro-
vide a neceded diversity in meeting the de.
mands of those students with records of
chronic academic failure. Oftentimes, these
students are assigned to ~ourses that they
have already taken at a regular school but
failed. About half the students interviewed
seemed to fecl that some courses are too
elementary and lack the academic rigor to
challenge them.  More alternative  courses
might provide more opportunities for stu-
dents to demonstrate their abilities and ex-
perience academic success.  Furthermore,
additionat curriculum would also alleviate the
problem of the student who has exhausted
the limited Lincoln curriculum, but is not yet
able to adjust to a regular high school. Teach-
ers and students suggested the following areas
as desirable additions to the current curricu-
lum: science, physical education, music,
drama, business, shorthand, foreign fanguage,
speech, and health.

Another suggested revision was the re-
duction of the language arts and typing
requirements. Currentiy, students are required
to take a double period of language arts each
day and must complete a course in typing.
The evatuator feft that this use of time is not
justifiable in terms of student interest or
achievement, and that this class time might be
moie productively used.

Most of the teachers and students inter-
viewed stated that the dovelopment of g
well-organized extra-cutricular program could
make asigniticant contribution to the Lincoln
program. Among the activities named were
intramurdal  sports,  Jdramates, and modern
dance. T was generally teit that atter-school
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activities could help students learn to volun-
tarily assume responsibilities, could improve
student-staff relationships, and could offer
enjoyable recreational outlets for Lincoln
students.

One problem in the development of an
extra-curricular program would be the physi-
cal facilities available at Lincoln. The building
has no gymnasium, grounds, or other facilities
that could be used for physical education or
recreational activities. Other space problems
include inadequate office space lacking in
privacy, limited working areas in industrial
arts and art classes, and 4 small overcrowded
library.

The 1972-73 evaluation also reviewed
the procedures for returning students to regu-
lar schools. A recommendation for a student
to reenter a regular high school is based on his
performance at Lincoln, rather than his ap-
parent ability to succeed in regular school
conditions. The ewvaluator points out that
adjustment to the special climate at Lincoln
may not necessarily imply adjustnient to a
regular school setting. At Lincoln, for ex-
ample, students must remain on school prem-
ises during lunch periods, are not assigned
homework, and do not take textbooks home
with them. Yet these are situations they must
face responsibly at their home schools.

Student records of those returned to
regular school in September 1972 indicate
that some may have prematurely left the
Lincoln program. Of the 59 students who
returned, 35, or 5975 had had ten or more
absences duaring their fast semester at Lincoln,
Furthermore, the absentecism rate increases
significantly  when students return to regular
schoe’s. In terms of academic adjustment, 24,
or 432, of the students who .cturned carned

ha Yt
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attempted sareg their first semester back in a
regular b+ ~chool. The limited academic
success b returmed students, in conjunction
with thie increase in absentecism, suggests that
Lincoln might better serve some of its stu-
dents by giving them the option of remaining
at the school for a tonger or indefinite time.
Teacher and student opinions echoed the
desirability of optiomally extending the Lin-
coln experience.

Finatly, the evaluator considered the
GED and work-study programs, During
1972-73, the GED program was implemented
on a trial basis. Twelve students enrolied in
the program; however, only one passed all the
phases necessary to obtain equivatency certi-
fication. Furthermore, during the time lag
between the administration of the test and
the notification of test results, students were
refuctant to continue attending classes. There-
fore, the decision was made to discontinue
the GED program.

The work-study program is designed to
concentrate on reinforcing the personal re-
sponsibilitics of employment, rather than the
development of spelific vocational skills.
During 1972-73, a total of 117 students were
involved in the program for varying lengths
of time. Reports from employers indicated
that thirteen students worked successfully
throughout the school year; another twelve
were successfully employed for at least one
semester. Other students were successfully
employed for shorter periods of time; how-
ever, tabulations were made only for those
students who completed at least one semester
on the job. in fourteen cases, students were
fired from jobs, and 18 quit without notice to
their employers. There were also 29 employed
students who withdrew from Lincoln or re-
turned to their regular high schools during the
year; employer reports for these students

~were generally favorable while they were
-employed through the Lincoln program.

A separate evaluation was conducted for
the cumculum fevision project undertaken
over the summer. Through obscrvations and

- questionnaires, the evalu, itor tound that par-

nccpunts \sm emhusmsuc and produc\m

o icpurted gl Licy had  ancomplisned
what they had hoped and 95% felt that
sufficient time was allowed for completion of
the project. The staff completed revisions for
the first semester 1973 and reported plans for
continuing to develop curriculum during the
fall term.

In summary, the evaluator made . the
following recommendations:

1. The current curriculum needs review
and revision, and should be made more flexi-
ble. Specific suggestions included more course
offerings and additional individualized mini-
courses. ’

2. The policies and criteria used to deter-
mine the return of students to regular high
schools should be reviewed.

3. The development of an extracurricular
program should be initiated in September
1973.

4. Serious consideration shouid be given
to the transfer of the Lincoln program to
another building with more adequate facilities
for physical education, offices, etc.

5. Alternatives to the current Lincoln
program as presently structured should be
explored.
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Number of students served: Figure 1

225 . Disposition of 395 Students Who Were Tnrolled
For Varying Lengths of Time in the Lincoln Program
During the 1972-73 School Year

Staff:

1 principa!

I assistant principal
19 teachers

4 counselors

1 work coordinator

2 social workers

1 librarian

1 library clerk

1 nuise

4 clerks

1 security guard

2 custodians

Dropouts
(89) 22.5%

Non-Dropout
Withdrawals

(80)  20.3%

Returned to Regutar
High Schools

(54) 13.6%

Location:

Lincoln High School

Remained in
Lincoln Program

(172)  43.5%

Table 1

Reasons for Dropouts Among Lincoln Students
During the 1970-71, 197172 and 1972-73 School Years

~ Reasons 1970-71 1971-72 1972-73
Moved/Not Attending Schoo! i 0 0
Pregnancy/Not Attending Schoo! 2 0 i
“Suspension/Nut Reassigned 19 5 3 9
Entered Armed Services . 17 i1 8
Entered Verified Employment ‘ 4 4 15
- Needed at Home™ ' 0 -3 I
~Lack of Interest . 27 15, 24
“Non-Attendance - : : 10 12 26
: Marriage i 0 0. 0
| ResonuUnknown . 6] e 1
o S Total 76 56 89
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PROGRAM  DESCRIPTION

In 1970, a Work-Study High School
(WSHS) was established in Saint Louis for
high school students in the Title | high school
attendance areas who find a traditional aca-
demic curricufum unsuited to their needs and
interests. Such students usually show little
interest in their educationat program and
often have school records marked by poor
attendance and low academic achievement;
many drop out of school before graduation,
The WSHS student body is composed of
young people from six Title | areas, where
student attrition rates are particularly high.
The program encourages students to stay in
school by offering them an education which
equips them with specific job skills, as well as
a high school diploma.

To enroll at the Work-Study High
School, a student must live in a Title | high
school attendance area. He must be past the
age of compulsory school attendance; in
Missouri, a child is legally required tu attend
school until the age of 16. Finally, there must
be evidence that he possesses the intellectual
and physical capabilities to successfully com-
plete the academic and training requirements
of the WSHS program. Enrollment is com-
pletely voluntary, although in some cases a
student may be encoutraged to enter the pro-
gram by his high school counselor and prin-
cipal. The school has the capacity to serve
approximately 260 students.

Students who choose the work-related
curriculum provided at WSHS are assigned to
one of five occupational fields in the three
general areas of automotive repair, business,
and foods. The five fields are: small engine
repair, automotive repair, distributive educa-
tion, business education, and food service and
management. Assignment is made according
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to student interest and program capacity. In
addition to his vocationa! studies, each stu-
dent takes academic courses in English, math,
and scuial studies. These courses are con-
ducted within each occupational department
in a manner Lhat relates course content to the
students’ vocational program., Academic
courses are credited and can be applied
toward graduation requirements. During
1973-74, students will also be able to earn

~academic credit through ““contract” courses,

which aliow guided independent study retated
to a required or elective course. Eight con-
tract courses were developed by WSHS staff
this year and wili be implemented in 1973-74.
Students acquire any remaining requisite
credits at their home high schools after com-
pleting the WSHS program. All students are
officially regarded as members of their home
high schools, even while attending WSHS, and
actually graduate from these schools rather
than from the Work-Study High School.

The physical facilities of the WSHS were
designed to accommodate the school’s unique
combination of educational programs. Each
of the thrce major vocational departments is
housed in a separate building which contains
at least three classrooms, a counseling room
with an enclosed office, and a shop area for
work expericiice. There is also a restaurant on
the premiscs, operated by students as part of
food scrvice/management training, where
lunch is served to the public {usually school
personnel} four days of the week.

The WSHS program recognizes that
part-time employment can be a strong moti-
vation for students to remain in school, par-
ticularly for thosc with economic needs. If a
WSHS student meets specific criteria for job
placement and is -recommended by his in-
structor and counselor, he may be placed on a
part-time job outside school. These jobs are
usually focated through the work coordinator

~or the distributive education instructor. Stu-

dent progress on the job is monitored through

- employer ruporls and. staff/studcm confer
ences. ; SN :
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ENATUATION

The 1972-73 school year was
the third year of operation for
WSHS in St. Louis. Student enroll- -
ment was 208; most of these parti-
cipants were high school juniors |
and seniors. The 1972-73 evalua-
tion considered three major com-

ponents of the WSHS program: == oo

curriculum and academic perform-
ance, work cxperience, and post-
graduate employment,

Because WSHS is a program l Y

for a special type of student, aca- -

demic objectives are specifically

related to the basic skills needed in

a given vocational field. During the

last two vyears, the staff has been
responsible for developing curricu-

lum objectives for WSHS courses

and for determining student success

in attaining these objectives. Each instructor
established performance objectives appro-
priate for his area of instruction. These ob-
jectives are performance-based and the teach-
ers have the prerogative to revise them if
necessary. The teacher is thereby given a large
degree of flexibility in mecting the needs of
his students.

To measure student academic perform-
ance, the evaluator considered the total per-
centage of objectives met in each course.
Performance was placed in one of three cate-
gories: achieved, marginally achieved, or not
achieved. The average percentage of objectives
achieved in 1972-73 was 68.8%. Thisisa 3.5%
decrease from the previous year. Marginal
achievement was 227, an increase of 1.7%.
And 9.3% of the objectives were not achieved,
a 1.8% increase over 1971-72. An exception
to this general trend was in the Food Service

program: four of the seven courses in this area - -

showed an increase in achieved objectives.

~ One problem in interpreting these trends is

the lack of any coordinated definitions for

‘the three categories of achievement. Also, the

~revision of objectives may have had some

Q

- impact-on performance measurement, There-
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fore, the evaluator made two recommen-
dations: first, that operational definitions be
formulated for the three categories of achieve-
ment; seond, that the trend of achievement
for each particular objective be studied to
determine any need for curricular revisions.
Another curricular objective was the
development of ‘‘contract’ courses which
allow credited independent study for students
who have individual credit-related academic
problems. Through a “‘contract” course, a
student can meet the performance objectives
of a required or elective course, while working
independently under the guidance of a WSHS
instructor. Two ‘“contract’” courses were com-
pleted during the first semester and six during
the second semester. These courses included
United States history, family living, business
English, consumer economics, merchandising,
and distributive education. Teachers worked
independently in developing the content of
courses. The evaluator recommended that -
future development of “contract" courses be
based on an established priority of identified
student needs. ‘ '
The sccond area of evaluation was stu-
dent work experience. This area was moni-
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tored through conferences with the students
and employer reports. The bases for job place-
ment are identified in the work experience
objectives. They state that, insofar as possible,
students should be placed in fields related to
their areas of training. A student might be
placed on an unrelated job for economic
reasons or to learn responsible work habits,
but such piacements should be kept to a
minimum. Furthermore, whenever possible,
students should be placed on jobs in which
more than one possible career option could be
explored.

Due to the job shortage in the St. Louis
area, the placement of students on jobs was
limited. However, the evaluator reported that
those students who were placed generally had
a successful work experience. During the first
semester, the work-study coordinator placed
42 students on jobs; during the second se-
mester, 37 students were placed by the work-
study coordinator and 25 by the distributive
education instructor, for a total of 62 em-
ployed students. Each employer was asked to
file a report, rating the performance of cach
of his work-study employees. Forty-five per-
cent of these reports were returned the first
semester; the second semester return was
100%. The ratings for the second semester

showed that, of the 62 students placed, 46

(74%) were rated above average, 12 (19%)
average, 4 (6%) below average, and 1 (1%)
unsatisfactory. These ratings were generally

based on student effort to develop positive.
attitudes toward the work ethic, for example,

on whether he maintained a good attendance
record, reported to work on time, and worked
well with others.

A major concern in job placement was
the correlation between area of training and
field of employment. The distribution of jobs
and the relation to area of training are shown
in Table 1. During the first semester, 70% of
the employed students were placed in jobs
related to their areas of training; 72% of all -
second semester placements were training-
related. The placement of autcmechanics
students in training-related jobs was particu-
farly difficult. The evaluator recommended
that an effort be made to increase the number
of trainingrelated placements for this group,

The tinal work experience objective ex-
pressed the need to correlate vocational train-
ing with post-graduate employment success.
One WSHS goal is to produce students able to
obtain and maintain permanent employment
after graduation, except those continuing
their education or entering the armed services.
The achievement of this objective was meas-
ured through a follow-up study of 1971 and
1972 graduates. Each graduate (or a respon-
sible adult with personal knowledge) was
contacted for a telephone interview. In this
way, information was gathered from 97 of
173 graduates (56.1%}. According to those
contacted, 58.8% of the graduates were cur-
rently employed, 24.7% were attending col-
lege, technical training schools, or junior

“Work-Study High School
encourages students to
stay in school by offering
them an education which
equips them with specific
job skills, as well as a
high school diploma.”
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college, and 12.4% had entered the armed
services. These areas account for 95.9% of the
graduates contacted. Placement for smali
enginc/automotive repair graduates in jobs
related to WSHS training appears very diffi-
cult, both while in school and after gradu-
ation. The evaluator suggests that curricular
alternatives be explored in areas for which
placement is problematic. A second recom-
mendation was for the replication of the
follow-up study next vyear to establish
whether the same relationships continue
among graduates of different departments.
Ouring the summer 1973, a curriculum
revision project was in operation at WSHS.
Seven staff members (three teachers, two
counselors, one librarian, and a principal)
made revisions in stenography; medical, secre-
tarial, and clerical programs; and food service.
They also developed activities to improve
group guidance services and the Media Center.
The evaluator contacted the staff personally,
gave them questionnaires, and asked to see
- copies of the developed curriculum. Six staff
person: returned the questionnaire; the prin-
cipal summarized staff activities and reported
that those involved had been enthusiastic and
productive. Two revised curricula were given

‘ ~ the evaluator as completed products. The

questionnaire indicated  frustration  at  the
amount of work to be done in the short
period of time; generally, the staff had hoped
to accomplish more than they did. Five of the
six indicated that they did not feel that there
had been sufficient time to accomplish their
goals. Two people commented that this type
of working situation was excellent for com-
munication and cooperation with other staff
members.

In general, the WSHS evaluation for
1972-73 noted a decrease in student achicve-
ment from previous years which is, perhaps,
partly attributable to lack of uniform criteria
for success. However, the limited number of
students placed in part-time jobs for the most
part received favorable employer reports. De-
spite the constraints of the present job market
which inhibit the success of any work-study
program, the Work-Study High School pro-
gram continued its effort to relate academic
development to vocaticnal training.

Number ¢f students served:

208

Staff:

17 teachers

1 teacher-aide

1 principal .

1 assistant principal

3 counselors

1 work coordinator

1 librarian

2 social workers

1 nurse

1 security guard

2 custodians

4 food setvice employees
1 food service employee {part-time)
5 clerks

Location:

Work-Study High School



Table 1

WSHS Student Job Placement as Related to Training

1972.73
Piacement Placement Not
Arca of Training: Total Number Piaced Related to Training Related to Training
Number  Percent Number  Percent
Automechanics 24* 15 62.5 9 37.5
Business Education 22 2t 95.5 J 4.5
Food Services 41 33 80.5 8 19.5
Distributive Education 25 16 64.0 9 36.0
Totat: 112 8s 75.9 27 24.1

*Double listing of 3 students who held 2 jobs each.




NONPUBLIC SCHOOLS

rm‘w.-—.y RS S e

‘J

I

. 0
ELaE - B g‘\. ‘\‘

.? ;\Q%'jpk . )

Contact:

David A: Eaton .
“1517 S. Theresa, 63101
865 4550 cxt 55



PROCGRAM DESCRIPTION

Services to educationally disadvantaged
children in Saint Louis are not restricted to
those who attend public schools. The educa-
tional necds of children in parochial and
private schools are addressed through the
Title | nonpublic schoo! program, which is
administered through the public school sys-
tem. Students are eligible for the services of
this program if they meet two criteria; they
must live in a Title | attendance area and must
be achieving below grade level in accordance
with the guidelines of the State ESEA Title |
Office. During the 1972-73 school year,
Missouri law restricted the aid that could be
offered to nonpublic schools to educa-
tional materials and equipment, and inservice
teacher training and instruction outside regu-
lar school hours. Regular meetings are held
between the Nonpublic School Council and
the public schools to ensure compliance with
Title | guidelines and to maintain communica-
tions between pubtic and nonpublic schools.

During 1972-73, four Lutheran and
eighteen Catholic schools took part in the
nonpublic school program. There were three
components to the program: a regular instruc-
tional program, a Saturday and after-school
program, and inservice training for nonpublic
teachers of Title | students. The instructional
and inservice components also operated dur-
ing the summer of 1973. During the school
year, a total of 1,519 nonpublic students in
kindergarten through twelfth grade received
services made available through Title | funds.
A group of 421 students received additional
instruction during the summer.

The nonpublic schools share the primary
goal of the Title | public schools: to improve
- the basic skills of low-achieving eligible and
identified students through individual or
group instruction, using equipment and
materials purchased with Title | allocations.
In addition to this general objective, each
nonpublic school established its own specific

~ objectives for 1972-73. Most schools aimed -
- toward an increase in reading and/or mathe-
- mattcs achlevement for lts Tllle l students in

an effort to bring them closer to the level of
achievement expected at their respective
grade fevels. Many schools also expected to
improve student motivation and to foster
independent study habits.

The regular instructional part of the
nonpublic program consisted of special re-
medial services offered during the regular
school day by nonpublic teachers. Title |
funds supplied additional equipment and
materials to help nonpublic teachers meet the
aggravated educational needs of Title | stu-
dents. In most cases, a Learning Center was
established at the school. Here children were
tutored individually or in small groups by
nonpublic teachers and teacher aides. In some
schools, materials were used with identified
Title t students in the regular classrooms.
Most schools had a storage area where equip-
ment and materials were kept overnight and
could be signed out by participating teachers
during the day. Audiovisual materials were
also available for use by the nonpublic schools
that participated in the program. They were
housed in the audiovisual department of the
public schools and offered on a loan basis.
Delivery and pick-up service for these items
was provided through Title |.

Saturday and after-school instruction
gave additional help to nonpublic school-
children who had particilar difficulty in
reading and mathematics. Instruction was
organized through four nonpublic school In-
structional Centers. Each center arranged
transportation for the children who partici-
pated. Instruction was held at the centers
after regular school hours and on Saturdays;
occasional field trips were also arranged. The
staff at each center included an administrator,

teachers, and teacher aides; in addition, the

four centers shared the services of a mathe-
matics consultant and a reading consultant.
There was one adult for approximately every
four students, a ratio that encouraged per-

“sonal attention to specific learning needs, A -
vanely of materials purchased through Title | -~
was: used at the ccntcr, as well as gamcs and



materials developed by the teachers.

Besides the Instructional Centers, this
program component included a speech thera-
py progrant which was conducted during
March, April and May of 1973, Clinical assis-
tance for 27 students with speech difficulties
was provided at nine schools.

The third component of the nonpublic
program was inscrvice teacher training for
Title | teachers. A workshop on “‘Developing

rv”n».—.-,.,—- T SR kTN L h ey e g e v e E - .-.-!

e e s ma

{ =
L o
: L
l 3 \ !~'
‘ : ! {
i \ e
A, C
- .
AT~

PROGRAM EVALUATION

Each component of the nonpublic
school program for 1972-73 was evaluated
separately. The primary means for evaluating
the regular instructional program was the

measurement of achievement gains in reading

and mathematics made by the nonpublic Title
| students. In past years, not all nonpublic
schools used the same test fer measuring
‘stugent achievement. Previous evaluations
have noted the resulting difficulty in deter-
mining the specific e¢ducational benefits of

Title | services to nonpublic schoolchildren,
During 1972-73, for the first time, all ele-

Positive Attitudes and Feelings” was held
twice during the school year; approximately
thirty-five nonpublic school teachers partici-
pated.

The 1973 summer program was held
during four wecks in July «nd consisted of
two parts. The first part was an instructional
program offered at four nonpublic schools for
children eligible for Title I services. The pur-
pose of the programi was to sustain the
achievement gains made during the school
year. Forty teachers and twenty aides guided
instruction in reading and mathematics each
morning of the four-week session. [n addition,
cach group of students went on a field trip
once a week to local points of interest; these
trips were correlated with learning activities in
the classroom.

The second part of the summer program
was devoted to inservice training for 23 non-
public teachers at nine schools. These teachers
spent four weeks developing individualized
learning packets for remedial reading, mathe-
matics, and language arts classes. Materials for
the packets were purchased through Title |
funds and three consultants were made avail-
able to help design the packets. Each teacher
spent 75 to 90 hours in creating these ‘mate-
rials and many pitoted them with eligible and
identified Title ! children in an effort to
refine them for classroom use in the faff.

mentary students who were above the second
grade level and who were attending a non-
public Title | school were tested, ysing a
standardized measure of achievement. The
lowa Test of Rasic Skills {1TBS) was used for
grades three through eight; students were
tested in the fall of 1972 and again in the
spring of 1973. Achicvement data for the two
participating high schools were not available
because of the closing of one school and the
yuestionable nature of test resufts from the
other. o S
'On the basis of the {TBS scores, the



achievement gains in mathematics and reading
were tabutated for Title | recipients in grades
3-8 who were present for both testing ses-
sions. Thuse gains are given in Table 1 at the
end of this scction. The average gain in read-
ing for the 587 students tested was 4.68
months of gain in 6 months time; the average
gain in math for 435 students tested was 3.70
months in 6 months time. These results are
approximately comparable to gains by non-
public students with the same degree of edu-
cational deprivation, but not eligible for Title
| assistance. Thus, while the Title | student
gains were greater than or equal to gains by
other educationally deprived nonpublic stu-
dents, they did not approach the desired
objective of the public schools’ program of a
month gain for each month of school. The
only students who did maintain this rate of
achievement were the fifth graders, who aver-
aged six months of reading achievement
gained in six months time.
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The cvaluator also observed program
activities at participating schools and inter-
viewed nonpublic progran staff, The Learning
Centers were found to promote individualized
instruction and the school staffs scemed satis-
fied that Title | support was improving the
quality of instruction in nonpublic schools. In
past years, there has been a problem in as-
suring that only eligible students use Title |
materials; this is a State requirement. The
evaluator felt that this problem was aileviated
to some degree during 1972-73. In general,
the evaluator reported that the nonpublic
schools are trying to adhere to the guidelines
prescribed and are cooperating well with the
public school system.

The Sagturday and after-schiool program
was evaluated on the basis of student atten-
dance records, ecvaluator observations and
interviews, and questionnaire responses. Data
on attendance was available for three of the
Instructional Centers and indicated that daily
attendance was high, averaging more than
80% at each center. The evaluator reported
some problems at the outset of the program,
narely, the late arrival of some equipment
and materials, lack of teacher expertise in
using some materials, and problems with the
administration of tests, Once the staff became
familiar with the materials, however, the in-
structional program ran smoothly. Testing
continued to be a problem and, as a result,
the dat. collected was qu¥stionable and not
included in the evaluation.

Questionnaire responses revealed that
staff members almost unanimousty feft that
the program was enriching for themselves and
their students. Many indicated that the ma-
terials available and the low student-staff ratio
contributed to the overall success of the
Instructional Centers. Problem areas men-
tioned on the questionnaires included testing
and inservice training. Better organized testing
procedures and additional training in the use

of new equipment and materials were two -

suggestions which frequently appeared in staff
comments. Evaluator recommendations em-
bodicd these suggestions and also called for

~generally more organiced planning for. lhe“ :

Salurday and aflcr schooi program..



The inservice workshiop on 'Developing
Positive Attitudes and Feelings™ was evalu-
ated through a questionnaire administered to
thirty participants.  Their  responses  were
generally favorable, with over two-thirds in-
dicating that the workshop was well organ-
ized, was conducted by a knowledgeable
person, and enabled teachers to interact with
ease. The recommendation of the evaluator
was for a continued inservice program, with
minor modifications in the scope and sched-
uling of future workshops.

A separate evaluation was conducted for
the nonpublic summer program. The evalu-
ation of the instructional program was based
on attendance rates, questionnaire responses,
and evaluator observations and interviews.
The evaluator reported good interaction be-
tween staff and students, marked by enthusi-
asm and a personal concern of teachers for
students. It was also noted that the school
resource centers were active and well equip-
ped with a variety of materials.

Forty teachers and twenty teacher aides
responded on the questionnaire. Over 90%
rated the materials and the working arrange-
ments as excellent or good. There was some
disagreement on the ideal pupil-teacher ratio,
with suggestions ranging from 1:4 to 1:10.
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“The nonpublic program
shares the primary goal
of the Title | public
schools: to improve the
basic skills of low-achiev-
ing eligible and identificed
students- through individ-
ual or group instruction.”

NS

One recurrent comment was that some of the
materials were too difficuit for their students.
The most common single comment, however,
was that the program was bencficial and
should be continued in subsequent years. The
participating principals were also asked (o
evaluate the summer session by assessing the
improvement of teacher skills. Three of the
principals responded and stated that they felt
teachers could transfer expertise developed
through the summer experience to the regular
classroom.

Nonpublic school teachers also respond-
ed favorably to the summer inservice pro-
gram. Responses on cvery questionnaire rated
the training as excellent or good in terms of
improving teaching technique. By the close
of the sesston, each teacher had completed at
least two learning packets, and some teachers
had developed as many as eight or ten. All
teachers stated that they planned to use their
packets in their classrooms during the regufar
school year. The teachers made several sug-
gestions for program improvements, including
provision of more pretraining sessions and
better arrangements for the piloting uf learn-
ing packets. ' ; o

The evaluation of the nonpublic program
for 1972-73 can be summarized as basically a
report on the continuing improvement of
delivery of Title | scrvices to nonpublic

~schools.in Saint Louis. One major improve-



ment was the introduction of a single stan- Number of students served:
dardized test to measure student achievement

in elementary grades. The need for more 1,519 regular year
inservice training in the use of Title | mate- 42} summer

rigls and equipment was the most recurrent

request from participating teachers. in gen-

1 . Staff:
eral, the nonpublic schools continye to co-
operate with the public schools in providing 1 audiovisual supervisor (part-time)
quality remedial instruction to Title | stu- 1 bus driver (part-time)
dents. 3 aides (summer only)
Locations:
Central Lutheran St.Leo —C.C.C. St. Francis Xavier St. Matthew
Markus Compton Heights Project Door St. Nicholas
Trinity Holy Guardian Angels St. Joseph Croation St. Roch
Zion Holy Name St. Mark St. Rose
St. Bridget ~ C.C.C. S1. Alphonsus High School  St. Mark High School Visitation—Holy Ghost

Table 1

6-Month ITBS Gains in Reading and Mathematics Achievement
For Nonpublic Title { Students
Students present for both pre- and post-tests

Reading
Grade Number Average Average Average Gain
Grade Equivalent  Grade Equivalent in Six Months
Pre-Test Score Post-Test Score
3 100 18 23 5
4 105 23 2.7 4
5 T4 26 3.2 6
6 m 30 34 4
7 73 3.2 3.7 5
8 84 36 4.0 4
Total 587 4.68
Mathematics
Grade Number Average Avcrage Average Gain
Grade Equivalent  Grade Equivalent In Six Months
‘ Pre-Test Score Post-Test Score '
3 48 i8 2.3 -5
4 96 24 29 5
-5 85 28 3.1 3
6 82 3.2 36 -4
Y 63 35 37 2
8 61 38 - 4.1 3
Total 435 ‘ 370 -



